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en and ensuring their access
neral education curriculum in the reqular classroom,
aximum extent possible...” (20 U.S.C. §

5)(A) (2004)



reeinterrelated stages of

. curriculum
cessibility of curriculum to the

ticipation by the student in the GEC
oress — a final outcome and evaluative



nvolvement in the General
~ducation Curriculum

1gs this well beyond the concepts
12 & inclusion

phasizes need
ses mainly on place
ation classroom

I improved accessibility &
ent in the general

in all aspects of the IEP and IEP team in
with providing this access, involvement &
progress for all students with disabilities



rovisions in IDEA

14(d)(1)(A)(D)(TD), (1), (IV))

ent levels, measurable annual goals,

rvices, supplementary aids and

, modifications and supports

chool personnel are supposed to directly link to the
‘s being involved in and making progress in the

al education curriculum

e physical access to the regular classroom without the
priate supports is no longer sufficient

= Teachers must consider ways to adapt their instructional
practices to enable students to participate in the general
education curriculum



NOn-participation Justification

t include an explanation of the

o0 which the child will not

'] 1t ndisabled children in the
lar class (20 U.S.C. § 1414(d)(1)(A)(@)(V)).

slation: School districts are obligated to
ovide greater justification for not including
students with disabilities in the regular class.



somposition of IEP Team

t include not less than 1 regular

on teacher of such child (if the child is, or may
participating in the regular education

rironment); [and| not less than 1 special education
er, or where appropriate, not less than 1 special

ation (%govider of such child (Id. §§

1(d)(1)(B) (ii)-(ii)).

anslation: Inclusion of regular education teacher on
the team designed to help regular education teachers
to view students with disabilities as part of their
responsibility and to help move special educators
into a more consultative role.



include a statement of necessary
nmodations to measure academic

ement and functional performance on State
trictwide assessment programs

Finclude students with disabilities in the AYP

= Introduced performance indicators



Interventions

uilding strategies implemented and
ove a targeted skill and achieve
a specific academic or

implemented routinely for ALL students

involves changing instruction or providing
ional instruction to students in areas of
ng or behavior deficits/ difficulties

‘=B Goal is to provide strategies or techniques in order
to teach new skills, build fluency or encourage
application of existing skills to a new situation



Interventions

orm instruction

e accommodations and modifications in that
ocus on the needs of individual students

ifferent in that they teach new skills to help
s overcome specific deficits or maladaptive
response patterns

= Are used to change & improve student learning
outcomes




ctors considered in
ination of eligibility

0)(1)Special rule for eligibility

A child must not be determined
, ild disability under this part -
1e determinant factor for that determination

ck of appropriate instruction in reading,
ding the essential components of reading
iction

= (ii)Lack of appropriate instruction in math



her, for Learning Disability
Eligibility:

To ensure that underachievement
ted of having a specific learning
t due to lack of appropriate
struction in rea or math, the group must
sider, as part of the evaluation (1) Data that
onstrate that prior to, or as a part of, the
Tal process, the child was provided
ropriate instruction in regular education
' %s, delivered by qualified personnel; and (2)
ased documentation of repeated
assessments of achievement at reasonable
intervals, reflecting formal assessment of student
progress during instruction, which was provided
to the child’s parents.




al Design for Learning (UDL)



Differentiation

(www.ascd.org)

ifferentiating instruction to
different ways that students

ing that advocates active planning for

student differences in classrooms.

= Goal is to maximize student growth and
individual outcomes



Key principles that guide
Sffective differentiation

od classroom is flexible

instruction stems from effective
1t of learner needs

ONZOING aSSess

xible grouping helps ensure student access to a
 variety of learning opportunities

tudents consistently work with “respectful”
ities and learning arrangements (equally
intere sting & engaging tasks that provide equal
access to essential understanding & skills)

= Students & teachers are collaborative in learning



and how the student gains
ired knowledge,
1derstanding and skills

e-teaching students who need another
demonstration, or exempting students who already
lemonstrate mastery from reading a chapter or

ing through a re-teaching session

\ = Using math manipulatives with some, but not all,
| learners to help students understand a new idea

= Presenting information through both whole-to-part
& part-to-whole approaches




culty based on differing student interests

er differing amounts of teacher and student

port for a task

- Give students choices about how they express
what they learn



ympile a port folio of student work

ld an exhibition of solutions to real-world
)blems that draw on knowledge, skills and

erstanding achieved over a period of time

- ‘a wide variety of assessments

- Work with students to develop rubrics of quality that
allow for demonstration of both whole-class and
individual goals



Present information via a variety of modes
- Ensure choice of competitive, cooperative and independent learning experiences
- - Provide authentic learning opportunities in various aptitude/interest areas



tructional strategy
differentiation

trategies are tools of the teacher’s
ully and appropriately

oficiency in content area

ing centers, interest groups, complex

ion, learning contracts, tiered activities &

ts, jointly constructed rubrics (teacher/student),
ive forms of assessment



Irue and effective
mplementation of

differentiation
stood, supported and led by

ling administration
about teaching and

s expert teachers

btes improved learning outcomes for all
ts



joration/Cooperative
Teaching

model that emphasizes collaboration and
nong all members of a team to meet the

as to etfec
tudies, observatic
lved in the process

ont research literature identifies several common

that are critical to this becoming an effective service

7 model:

nmon planning time

unication between and role definition of classroom teachers
vecial educators

= Full administrative understanding and support including a
sharing of supervision between building administrators and
special education administrators

= Shared educational philosophies

aess of this approach is limited to
surveys and reports from teachers




JocL ted benefits of co-
teaching

oial exchanges of strategies
ionals

>d " undaes

ding of all students’ needs

1ger instructional programs grounded in
al education content for students with
o1lities

o ed acceptance of students with

disabilities by their peers
@ Decreased burnout for professionals



of Co-Teaching

del works best in every situation for teaching every
ective co-teaching models use a variety of models

- teachers share their content and skills expertise with
) ensure successful implementation of this model

niversally designed curriculum must be at the core of
discussion for co-taught teams



v1I0r management

tion - must regularly assess co-teaching
relatio ship, effectiveness for students,
satisfaction for teacher pairs



Sdrriers to Effective Co-Teaching

Poor implementation & lack of proper training
~ and coaching



ASSistive Technology & IDEA

nnology includes "devices" and
2004 requires IEP teams to
e technology needs of all

dren with disabilities. (20 U.S.C.

d)(3)(B)(v))

The law requires schools to use assistive
technology devices and services "to maximize
accessibility for children with disabilities." (20
U.S.C. 1400(c)(5)(H))




1 'assistive technology device' as... any item, piece
oduct system, whether acquired commercially
1, or customized, that is used to increase,
nctional capabilities of a child with a

defines an 'assistive technology service' as... any service that
ly assists a child with a disability in the selection,

sition, or use of an assistive technology device. Such term
des - (A) the evaluation... (B) purchasing, leasing, or

ise providing for the acquisition of assistive technolo
devices... (C) selecting, designing, fitting, customizing, adapting,
applying, maintaining, repairing, or replacing... (D) coordinating
and using other therapies, interventions, or services with assistive
technology devices... (D) training or technical assistance for such
child, or ...the family of such child... (F) training or technical
assistance for professionals... (20 U.S.C. 1401(2%




Assistive Technology

inology helps children use their
1pensate or "work around"

excuse for a district not providing

= Need for assistive technology is one of the special
factors that must be considered by the team in the
development of the IEP



ms with vision, hearing, listening and/or
inicating. Others have physical, mobility, and
roblems... If the IEP team determines that your
eeds assistive technology devices and services,
school district is responsible for providing these
and Note: Assistive technology is not a substitute for
teaching your child to read and write. - See more at:
http:/ /www.wrightslaw.com/info/atech.index.htm#s

thash.q57SmerZ.dput




e Technology Tools

ed to assist individuals with disabilities in
ers in their environment and in increasing
lependence

gineered, fitted and adapted to the
ific strengths and weaknesses of each student...unique,
onal, customized and dedicated to the individual

e from simple, “low-tech” (highlighters & organizers)
igh-tech” (speech-to-text software%

= Large print, magnification devices, closed circuit TV,
electronic sign language, braille, tactile graphics, audio
books, audio amp ification devices, screen readers, talking
materials, mobility switches, computer screen enlargers,
alternative keyboards,



nstructional Materials
ibility Standard (NIMAS)

)04 reauthorization

mendment which gives students with
oporting them a legal means to

| f print textbooks by allowin
shers to provide digital files to schools and other third
specifically for the creation of accessible versions of

oks for students with qualifying disabilities

ate for both states and publishers

m Provide access to materials in a more timely manner so that
- students can access alternative versions at the same time
that print versions are made available for nondisabled
classmates



VE e hnology Resources

ible Educational Materials (NHAEM) Online System was develoged to

Am (bAPH) materials and products

Quota Program for New Hampshire blind and visually impaired
1 Act to Promote the Education of the Blind.

https:/ /www.bookshare.org ho cannot read traditional print books because of visual

disa arning disabiligf. Provides text-to-speech voices,

dnscreen cou t-to-speech, digital braille reader, enlarged fonts, creates
o r%e print, reads ¢ n Internet browser; provides online courses through

ing and other AT training

http:/ /www.z (formerly AIM) National Center on Accessible Educational Materials

ATPPH Count 2014
U.S. Departmen
https: / / www.crot

Technology/

ttp:; v.iod Assistive-Technology-Solutions-in-
Minutes.htm omm, Theresa, Assistive Technology in Minutes (Books I & II)

***Gee also You Tube***

_ - links to resources and articles re: assistive
technology & universal design


http://ww.aph.org/
https://www.bookshare.org/
http://www.aem.cast.org/
http://education.nh.gov/instruction/special_ed/nhaim.htm
http://www2.ed.gov/policy/speced/guid/idea/memosdcltrs/brailledcl-6-19-13.pdf
https://www.crotchedmountain.org/Programs-and-Services/ATECH-Services/Assistive-Technology/
http://www.iodbookstore.org/products/
http://www.wrightslaw.com/info/atech.index.htm

ity & Americans with
Disabilities Act

Communication Standards - Revised

| (state and local government) & Title III
organizations) entities communicate
10 have communication difficulties

sinesses & nong
ffectively with people

I- to ensure that communication with people with these
bilities is equally effective as communication with people
out disabilities

/12/14 - Joint Dear Colleague Letter and Frequently
Asked Questions issued by U.S. Department of Justice
and U.S. Department of Education’s Office of Civil
Rilghts — discusses the interplay between IDEA and
ADA



ve Communication
Standards

blic entities provide appropriate auxiliary aids
itate communication; does not require a
n as under IDEA; no responsibility under

portunity to participate in and benefit
rograms, activities and services; includes students, parents,

1s, staff, coaches

es public entities to give “primary consideration” to

y aids and services requested by the individual with a

ty that might implicate that person’s ability to

communicate; also applies to instructional materials including

online communication tools; must safeguard student privacy and
romote independence; if the school does not honor the student or
amily’s communication preference, the decision must be

explained in writing



2otential Impact on Schools

er these requirements when they
ith students and others with

ire auxiliary aic
ol’s programs, activities and services

provision of Braille materials, captioning of
videos, real-time captioning and other assistive
technology devices and services



mpact on Schools

ot only have an obligation to

1der IDEA, they also have
ADA Title II re: effective

compliance does not necessarily ensure
ance with Title II effective communications

ard

7 Schools should be identifying a person to ensure
- compliance with ECS



'E vs. Effective
ommunication

rs from ADA obligation

A

l opportunity to benefit from education; associated with
urce for aids and services in [EP is IDEA

student’s communication access in comparison
roviding communication access so that

an fully participate in all as school (class discussions, lunch, that
communication; effective com ication needs that go above and beyond
to ensure effective communication should be requested through Title II; there
due burden” clause as well

ndisabled peers; associ

ng advice will be provided to support schools in how to revise practices so
y can be in compliance with ADA

echnology and accessibility are now moving toward being required to be
all who need it to have equal access to communication opportunities



Vhere are we going?

e begun incorporating these various
0gress monitoring, interventions,

ferentiation, collaboration, assistive technology
1 as ADA laws beg

rsally has improved and increased

ore is available to all students, therefore, fewer
students should need to be identified to get what
they need to fully access their education.



-

ation,

e technology

s that emphasize

ty and access for all
avioral interventions

specia instruction

: formal modifications
formal accommodations
formal assistive technology

special education & related
services

ALL STUDENTS

CHILDREN WITH
DISABILITIES
(who need no special services)

SECTION 504
(nead accommodations)

IDEA
(nesd modifications)




' Learning (UDL) is a framework for teaching and learning that
gual opportunities to learn (Hall, Meyer & Rose, 2012). The UDL
igher Education Opportunity Act of 2008 as a “scientifically
educational practice,” is derived from research on

> sciences (ﬁalabate, 2011). Educators who utilize the
ariability as a strength to be leveraged, not a
focusing on intrinsic learner deficits or
enges, this framework offers guidance to educators about those areas where they
xpect learners to vary naturally, allowing them to plan for this variability i

in
e): (Rose & Meyer, 2002). Found in the Assistive Technology Act at 29 U.tg.C.

1ltimate goal of applying UDL to instruction is to help all learners to develoE
pert learners —learners who can assess their own learning needs, monitor their

ogress, and regulate and sustain their interests, effort, and persistence during
tasks (CAST, 2012).

si and the le
framework accept lea
lenge to be overcome. Instea

@ By utilizing UDL framework, educators design learning experiences that provide the
opportunity for all learners to have access to, participate in, and progress in the
general education curriculum(CAST, 2010)



meet individual nee

urages creating flexible
s from the start that
ustomizable options,
h allow all learners to
ess in the curriculum.

rate new curricular
materials and learning
technologies designed to
accommodate the unique
learning styles of a wide
variety of individuals,
including students with
disabilities

UDL

DOES NOT

Develop separate learning
environments for students with
special needs

Propose a single, one-size-fits-all
solution

Encourage specially-designed
instruction to occur separately
from what happens in the general
education classroom

Add-on assistive technology &
specialized materials as needed
for and by individual students
with disabilities

Does not include inflexible
curricula that raises unintentional
barriers to learning for gifted or
disabled students



Principles of UDL

rners are very different from one
require different methods and
mmon goal

seen and unseen, may be
ed by brain development, learned and innate
, cultural and social experience, and a host of
- factors.

tes flexible designs from the start that have
izable options, which allow all learners to
progress in the curriculum

jo O}lb)tions for accomplishing this are varied and
robust enough to provide effective instruction to
all learners




_ iples of UDL

creation of broader accessibility
tunities by asking teachers to
es in designing instruction:

le means of expression



‘esentation

rmatlon to be learned is

s of main points, guided
nd a video/audio for students to access at a
e



jgagement

s many pathways for students to
material presented:

tal/ physical engagement
ortunities

sed practice with precise feedback

ndent work

ide opportunities to respond by writing, talking
h ideas, physically represent what they are
learning



Xpression
ide multiple means for students
1at they have learned:

vencil tests

-based assessment



AT & UDL

odern technology to improve
dents with disabilities

is employed at the level of
to help him/her

ome barriers in curriculum and in

ng and living environments

DL, technology targets the curriculum
itself and is used to create curriculum and
environments that, by design, lack traditional
barriers to learning




Alternate Format Materials

uctional Materials Accessibility
_ AS) is an example of the current
ige between UDL & AT

publishers will be producing a common format
access which greatly reduces the complexity of
ning & support needed for students and staff

xh quality digital accessible materials will provide
diate access which will enable teachers to

concentrate more on learning



EXample: Mastering
HIStory Concept for a

disability
content &

emedial reading, tutoring and AT
ecker & audio version of history text)

ot integrated with the learning goal

problem that history curriculum
iance on printed text. This raises
gement and mastery for many

imitations of the curriculum instead
of the student

media curriculum that provides

y designed media that offer
diverse oppo ties for viewing and
manipulating content and expressing knowledge.
Fewer students face barriers because of
enhancements

Problem: some accommodations are cumbersome,
inefficient or prohibitively expensive when
included as an element of the basic curriculum

Integration of AT & UDL combines the positives of
both & creates more powerful, cost-effective

solutions that reflect that disabilities are defined by

the interaction between the environment and the
individual

Rose, Hasselbring, Stahl & Zabala, “ Assistive Technology & Universal
Design for Learning:

Assistive Universal Design
Technology For Learning

Reduce Barriers



math software accompanies a text for all

eb-based learning
art keyboards

) players
iculum companies are now often provided digital texts to
iccessed for any learner who needs it

se who currently (tuahf with print disabilities as well as
who do not can benefit from universally-designed
ictional materials and solutions

= Allow for a move from a focus on access to a focus on enhanced
learning for all students

= Further define and refine collaborative roles of general &
special educators




JDL Resources

™

for Learning and Assistive

http:/ /ectacenter.org

ente iversal Design for Learning
http:/ /ww er.org.

enter for Apphe‘g[)eaal Technology
http: / /wx

JDL Task Force
ttr

Umvers’l Design Online


http://ectacenter.org/topics/atech/udl.asp
http://www.udlcenter.org/
http://www.cast.org/
http://www.udlcenter.org/advocacy/taskforce
http://www.udlcenter.org/advocacy/taskforce

L In New Hampshire

tment of Education, Bureau of Special
tracted with : Center for
ication Technology to provide New
mpshire educators with professional customized
ning opportunities that build capacity in the
lementation and roll out of UniversaYDesign for
ning (UDL) as a systemic framework for

ational decision-making.

Professional Learning team provides a formula
for successful UDL implementation that clearly defined
goals, ongoing measures of pr(()igress relative to the

oals, and flexible methods and resources that support
the five phases of implementation (Explore, Prepare,
Integrate, Scale, and Optimize)


http://www.cast.org/

JDL In New Hampshire

y is a yearlong professional learning program
ommitted to using a team approach to
lveness and agree to actively participate in
e UDL Academy. The design of the UDL
about UDL, trying out UDL in
ication of U[;IL, and working in
ommon needs and actions.

PO
ce, reflecting abou
that identify and addre

h’_ Awareness Day - December 9, 2014
Ly
udl-awarene for more information

ébz ¢ troduction to the UDL

Academy



http://community.udlcenter.org/group/nh-udl-academy/page/nh-udl-awareness-day-december-9-2014
http://www.cast.org/udlcourse/NH_UDL_Academy_Intro/index.html

IEWD1. Academy for 2015-2016

ntroductionto the NH UDL Academy for NH Teams, May 14

y Information
icts

anborn Regional
1 SAU 13 Tamworth
N | Strong Foundations Charter School
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